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1. General information

Writing skills are at the heart of academic life, both for students, who have to complete all manner
of written assignments during their studies such as short essays or longer research-based papers,
and for teaching staff and researchers, who write articles, monographs, reviews, research proposals,
etc. Thus, a command of academic writing skills is central to the set of competences that students
acquire during their university career and beyond.

This guide is primarily intended for first-year students at the English Department with the aim of
clarifying the different requirements for academic writing assignments in Language Skills and Cul-
ture (LSC), Linguistics, and Literature. It aims to set out the competences that are specific to par-
ticular approaches or text types within the individual sections, while also highlighting the fact that
many academic writing skills are transferable across disciplines. The guide arose from a workshop
held at the English Department in 2023, one outcome of which was that students would appreciate
a document that outlines the requirements of different tasks across the sections while pointing out
key transferable skills.

The guide presents sample written assignments from the three sections, which have been com-
mented on by the members of staff at the English Department, primarily (but not exclusively) by
instructors in the respective sections. The comments point out what the assignments do well both
in terms of skills specific to the discipline in question, and in terms of general, transferable writing
competences. The final section of the guide attempts to consolidate the main ideas of the individ-
ual sections and has some useful references for further reading.

This guide comes with a disclaimer in that while it attempts to highlight the key requirements of
particular writing tasks, and offers assessment of sample student assignments, it is not in any way
exhaustive. In the sample student work below, there may well be other important aspects that are
not commented on in depth; sometimes there may be errors in use of English; there may occa-
sionally be structural or content-related deficits that are not highlighted. Equally, students may
receive feedback on elements of their work at the English Department that are not explicitly dis-
cussed below. The document is meant as a general guideline only and is not an all-encompassing
set of criteria that can be used for students to expect a particular grade.




2. Language Skills and Culture essays

The Language Skills and Culture (LSC) section has a dual teaching focus: academic writing skills
and Anglophone cultural studies. In the cultural studies component, students are introduced to
key issues connected to identity politics in Britain and the USA, such as national identity, post-
colonialism, consumerism and sexualities, and then, in the second year, examine how social and
political issues (e.g. social exclusion, race/ethnicity) are represented in contemporary media texts
such as film and TV series.

Teaching academic writing skills is the central component of the Language Skills and Culture (LSC)
section. First-year students are introduced to the basics of how to use paragraphs to structure
ideas, how to develop consistent argumentation, how to find and use appropriate academic
sources, etc. At MA level, students are taught how to develop the skills required for writing longer
papers such as academic articles.

The main task type that is used to implement and practice academic writing skills in the LSC
section is the argument-type essay. Students are required to write short (approx. 1000 to 1500-
word) research-based essays on topics connected to British and American culture. The template
for the task is the “five-paragraph essay” in which students have to argue for or against a particular
position on an issue, such as “Examine whether there is gender equality in sports in the UK”. The
essay should provide three arguments that support one side only on that issue (in the above, the
easier position is no doubt to argue that gender equality does not exist in the UK sports sector,
but, in theory, a writer could argue the contrary).

The LSC essays are designed to practice key academic writing skills and have the following over-
all structure:

e An introduction that leads the reader into the topic, defines key terms and presents the
thesis (the writet’s position on the topic)

e Three main body paragraphs, each offering a distinct argument that supports the thesis
by presenting data, expert opinion, etc. as evidence

e A conclusion that consolidates the arguments and puts the issue back into a broader con-
text

That may seem straightforward, but it actually involves a wide range of (transferable) academic
writing skills such as defining key terms, providing evidence, elaborating thereon, as well as key
research skills such as finding and appropriately documenting relevant academic sources, all while
using suitably academic English.

A sample first-year LSC essay

A sample essay with comments is provided below. Remember that the comments are not exhaus-
tive but aim to outline central academic writing skills. Some competences may be specific to the
task (such as using data on cultural/social issues as the “primary data”) but many are transferable
skills par excellence such as maintaining consistent argumentation.



Examine Whether Views on Transgender Issues are Divided Along Political Lines in the USA.

In recent years, US opposition to transgender issues may have
appeared to transcend party lines. While Trump’s presidency was
dubbed “The Discrimination Administration” by LGBTQ+ advocates
(Sosin), Biden’s term in office began with a “record-breaking” number
of anti-transgender bills in 2020 and 2021 (Krishnakumar). Upon brief
consideration, these facts would suggest that Republicans and Demo-
crats are unanimous in their opposition to the transgender community,
which comprises individuals “whose gender identit[ies are] different
than the sex they were assigned at birth” — in contrast to cisgender in-
dividuals, whose identities do correspond to their assigned sex (“What
Does the Bible”). However, a closer inspection reveals that the two par-
ties differ strongly in their opinions on transgender issues across the
board. Thus, this essay will argue that the US population is strongly
divided along party lines in its views on transgender issues by analysing
the parties’ acceptance of gender transitioning, their attitudes towards
trans cultural visibility, and their opinions on whether transgender indi-
viduals should have the same fundamental rights as their cisgender
counterparts.

A first indication that views on transgender issues are divided
along political lines in the US is the difference in the political parties’
acceptance of gender transitioning, which denotes the actions that
transgender individuals can undertake to “match their outward appear-

ance more closely with their gender identity” (“Understanding

Here the introduction
provides some context
on the issue (the political
to-and-fro of LGBTQ+
issues in politics.

The writer provides a defi-
nition of the key term for
the essay. However, the
writer should use a more
neutral, academic source
rather than a Christian
website.

The essay states a clear
thesis that reflects the
wording of the set ques-
tion, and that takes a
clear stance on the mat-
ter. It then lists argu-
ments to come below -
that should be kept con-
cise.

In this type of assign-
ment, the introduction
should be one concise
paragraph. The main
body paragraphs each
state the main claim of
the paragraph in the
first sentence (the topic
sentence). It also links
back to the thesis by
echoing the keywords
thereof.

Here the writer clarifies
the point by explaining
what transitioning re-
fers to.



Gender”), such as changing their clothes, names or pronouns, or under-
going medical procedures. These undertakings are critical issues, ac-
cording to Mandy Giles, founder of Parents of Trans Youth, because
they allow transgender people to be themselves (Narea and Cineas).
However, the political parties in the US differ in their opinions on
whether these procedures should be encouraged. This is apparent in a
2022 survey on transgender issues which showed that, while Democrats
are generally more accepting, Republicans tend to oppose all expres-
sions of gender identity that deviate from being stereotypically feminine
or masculine (“Daily Survey: Transgender Issues”). For example, one
of the survey’s questions asked respondents whether they would en-
courage boys and girls to wear clothes typically associated with the op-
posite gender. While girls would be encouraged to wear boyish clothing
by 25% of Democrats versus only 9% of Republicans, they would be
discouraged from doing so by only 9% of Democrats versus 30% of
Republicans, with similar numbers regarding the wearing of girls’
clothes by boys. This means that more than twice as many liberals as
conservatives see cross-dressing positively, and, inversely, more than
three times as many GOP voters as Democrats oppose cross-dressing.
Since cross-dressing means that individuals are not required to conform
to gender stereotypes, this suggests a dichotomy in US politics: while
Republicans enforce what transgender activists have considered to be
“an oppressive binary sex-gender system” (Hilton-Morrow and Battles
6), Democrats support a less narrow definition of gender, and are thus

consistently more accepting of gender transitioning. Not only are they

The writer provides
some data on the
matter that sup-
ports the claim of
the paragraph (ra-
ther than, say, just
generalising).

The writer elabo-
rates on the data
by explaining what
it means and linking
it to some ideas
from secondary
sources. It could
perhaps be a little
more concise.



more supportive of non-gender-conforming clothing choices than con-
servatives, but they are also half as likely to oppose trans-affirming
medical interventions such as taking puberty blockers (39% versus 83%
of Republicans who are opposed), undergoing hormone therapy (33%
versus 80%) or having breast surgery (36% versus 77%) (“Daily Sur-
vey: Transgender Issues”), which are all important for trans individuals
to “feel [c]omfortable in [their] own skin” (Edwards). This marked de-
viation in the two parties’ acceptance of gender transitioning procedures
further supports the idea that the two parties have different aims:
whereas Democrats favour transgender acceptance, Republicans op-
pose a new, non-binary gender system — a dichotomy that leaves the
views of the American population on transgender issues strongly di-
vided along political lines.

Similarly, opinions on the transgender issue of social acceptance
also indicate that views on transgender issues are divided along political
lines in the US. Just as Republicans are less accepting of cross-dressing
and surgery — visible signs of gender transitioning — they are also more
likely to believe that transgender communities should be less visible
and thus less accepted in society. When asked whether societal ac-
ceptance of transgender people had “gone too far”, was “about right” or
had “not gone far enough,” over half of Republicans (59%) thought so-
cietal acceptance had gone too far, in contrast with one sixth of Demo-
crats (16%). On the other side of the spectrum, half of Democrats (50%)
thought society had “not gone far enough in accepting people who are

transgender,” in comparison with only one tenth of Republicans (10%)

The writer pro-
vides some more
data which, while
still on the topic of
the paragraph,
looks at a slightly
different aspect.

There is a consoli-
dating sentence
that brings the par-
agraph to a close.

Here the writer intro-
duces a new and
distinct point that
also provides sup-
port for the thesis.

Here the writer could
transition to the survey
more explicitly, e.g.
“This is corroborated
by a survey on ac-
ceptance...”



(“Daily Survey: Transgender Issues in Schools™). This shows that there
is an inverse trend in US politics: the majority in both parties are push-
ing in opposite directions, with liberals advocating more acceptance and
conservatives advocating less. Furthermore, this difference in attitude
is also visible in other instances, such as opinions on whether school-
books should be censored when they contain transgender characters.
While over half of Republicans (53%) support the banning of these
books, over two-thirds of Democrats (69%) oppose this censorship
(“Daily Survey: Transgender Issues’), which would hide transgender
people from public sight and thus signal that they are not socially ac-
cepted (Torchinsky). Indeed, the recent efforts of conservatives to ban
trans books from schools and libraries have been deemed a “battle in a
larger war against LGBTQ acceptance in schools and society,” wrote
reporter Jake Zuckerman, while journalist Hayes Brown added that “the
goal is legislating transgender people out of the public sphere.” This
shows that Republicans aim for the reduced visibility and thus ac-
ceptance of the transgender community, in stark contrast with Demo-
crats, who appear to support trans visibility, as shown in the statistics
above. Thus, opinions on social acceptance, a major issue for the
transgender community, are not agreed upon by Democrats and Repub-
licans, further suggesting a divide on transgender issues along party
lines in the US.

Another indication that opinions on transgender issues diverge
along political lines in the US is the political parties’ disagreements

about whether or not transgender and cisgender individuals should have

Again, throughout the
paragraph, support is
provided through data
and statistics. The data
is taken from YouGov,
which is generally a reli-
able source of data. The
writer could, however,
have used statistics
from more than this one
source in the para to
have more comprehen-
sive evidence overall.

There is some attempt
by the writer to elabo-
rate on the relevance of
the data by using sec-
ondary quotes. Rather
than relying exclusively
on journalistic sources,
however, the writer
could have used
quotes from academic
sources to have a
stronger research base
for the essay.

The writer presents a
third argument for the
thesis. Overall, the es-
say has three distinct
and relevant argu-
ments in support of the
thesis.



equal rights. Whether these rights concern job safety, access to
healthcare, or serving in the military, the two sides of the political di-
vide consistently show opposite opinions, with liberals seeking equal
rights while conservatives support more discriminatory policies (“Daily
Survey: Transgender Issues”). For example, although 32% of Republi-
cans support transgender people being allowed to serve in the military,
more than twice as many Democrats (71%) do so. In contrast, only 15%
of Democrats actively oppose military equality, while almost four times
as many Republicans (59%) do so (“Daily Survey: Transgender Is-
sues”), again showing that the political right and the political left are
strongly divided in their opinions. Furthermore, this divide has political
consequences, resulting in consecutive administrations undoing each
other’s work for or against transgender equality. Indeed, after Obama
allowed openly transgender individuals to serve in the military, Trump
repealed those rights until Biden introduced them again upon his elec-
tion (Sanders). This constant change illustrates how divided Republi-
cans and Democrats are on allowing military service for transgender
individuals, which is important for them to be seen as equals in society,
as testified by Navy officer Brock Stone: when the Republicans re-
pealed transgender military service rights, removing transgender indi-
viduals from their jobs because of their identities, this sent the message
that they were “not welcome” and “not respected as [themselves],” he
said (Dwyer). However, the military is not the only place in which
transgender individuals face inequality due to their identity: the two

major parties are equally split on whether companies should be able to

The data supports
the claim of the
paragraph. But the
overall reliance on
the same source
throughout the es-
say is problematic:
the writer needs to
do more compre-
hensive research
to find other
sources of data on
the issue.

Again, the writer
explains the re-
percussions of
the issue using
authoritative
sources.



fire and refuse to hire employees for being transgender (“Daily Survey:
Transgender Issues”), which would mean that transgender individuals
would not have the same opportunities to have basic job security as their
cisgender counterparts. While 65% of Democrats strongly oppose com-
panies being able to choose not to employ transgender individuals on
the basis of their gender, only half as many Republicans (33%) do so,
and inversely, twice as many Republicans (18%) as Democrats (7%)
strongly support such measures (“Daily Survey: Transgender Issues”).
Since choosing not to employ transgender individuals because of their
identity is the definition of “anti-transgender discrimination,” as clari-
fied by the landmark Supreme Court case Bostock v Clayton County,
which opposed such discrimination “in employment” (“Know Your
Rights”), this shows that Republicans and Democrats are truly divided
along political lines on issues as essential as equal rights for cisgender
and transgender individuals.

As has been demonstrated in the preceding paragraphs, views
on transgender issues diverge significantly along political lines in the
US. While Democrats consistently support transgender individuals to
be themselves, to be accepted in society and to have equal rights, Re-
publicans consistently battle for the opposite. In 2023, “at the height of
backlash against trans visibility” (Mendez), it is paramount to recognise
the importance of this divide, which makes the fight for transgender
issues a precarious battleground. If recent administrations have all un-
done each other’s work, see-sawing between an anti-trans and pro-

transgender orientation with every change in political office (Sanders),

The conclusion ini-
tially offers a brief
consolidation of the
argument, reiterat-
ing the overall claim
of the thesis.

There is an attempt
to put the discus-
sion back into the
bigger picture here,
looking at the im-
pact of political to-
ing and fro-ing on
transgender issues.



then transgender rights are far from guaranteed, even when those rights
seem basic: fundamentally, “transgender people just want to exist,” says
trans activist and actress Laverne Cox, but even this remains a struggle
“in the face of the propaganda and the bills trying to banish our exist-
ence” (Mendez). However, for transgender individuals to “just [...] ex-
ist,” the divide between Democrats and Republicans must first be ad-
dressed, unless transgender issues are to remain an unstable battle-
ground forever.

[1488 words]
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Opverall, this essay implements the key skills required for an essay in LSC. It has a substantive,
focused introduction that leads the reader clearly into the topic and provides an overview of the
situation for transgender individuals in the current political climate. It defines its terms and pre-
sents a clear thesis statement that argues for one side only, i.e. that views on transgender issues are
divided along political lines. This thesis is then echoed in the topic sentences of the main body
paragraphs, which offer three distinct arguments to prove that thesis. Each paragraph provides
recent, relevant data to prove its claims. Importantly, given the comparative nature of the thesis,
data are provided for both sides of the political divide to highlight the differences between their
stances on a variety of trans issues. This evidence is then elaborated upon with reference to sec-
ondary sources which reveal more about the ramifications of the parties being divided on these
issues. Each paragraph is consolidated appropriately before moving on to the next one. The con-
clusion briefly summarises the three main arguments put forward in the essay and points out, using
secondary sources, just how uncertain the situation is for trans individuals with every change in
political administration.

In terms of language, this essay is written in fluent English using an appropriate academic register.
Stylistically, it is laudable that the writer tries to vary the phrasing used, so as not to always repeat
“Democrats” and “Republicans”, which could become quite tedious over the course of the essay.



Alternatives used include: “liberals”, “conservatives”, “the GOP”, “the political right and the po-
litical left”, “the two sides of the political divide” and “the two major parties”.

Despite the essay’s strengths, there are still a few areas that could be improved upon. Although
the introduction provides a definition for its keyword, it would have been preferable to have used
a more neutral and authoritative source. Likewise, although the data used in the paragraphs come
from a reliable source and are recent, one should try to vary one’s sources to craft a more compre-
hensive argument. Similarly, it would be important to balance the journalistic sources used in the
elaboration with more academic ones.

A sample essay from the Writing S kills and Media Analysis module

The second-year LSC module “Writing Skills and Media Analysis” (WSMA) builds upon the skills
acquired in the first year. The module continues to develop and consolidate academic writing skills,
but with a focus on media representation of issues in US and UK media products such as film and
TV series (e.g. how are issues connected to sexualities represented in US TV comedy?). Students
are introduced to the fundamentals of media analysis such as technical codes, elements of mise-
en-scene, etc, and how they can be used a part of an interpretation.

The main writing assignment continues to be the argument-type essay, but with a focus on inter-
preting how issues are represented in the media text. Students have to put forward an interpreta-
tion with a thesis that engages with concepts from cultural and media studies (such as homonorma-
tivity below), with 3-4 main body paragraphs that all support the thesis.

The overall structure is similar to the first-year essay included above, with the key difference that
the “primary data” is the media text in question.

* Anintroduction that leads the reader into the topic, defines key terms and presents the thesis
(the writer’s position on the topic)

* Three or four main body paragraphs, each offering a distinct argument that supports the the-
sis by presenting evidence (plot, action, dialogue, but also media codes such as shot size, edit-
ing, elements of setting, etc.)

* A conclusion that consolidates the arguments and puts the issue back into a broader context.

A sample WSMA is given below.



Homonormativity in Grace and Frankie (Netflix 2015-2022)

In 2022, a study by LGBT media advocacy group GLAAD found that
LGBT representation in American TV series had reached an all-time
high, with nearly 12% of regular characters belonging to the LGBT com-
munity (“Where We Are”). However, despite this historic increase in the
visibility of queer characters, GLAAD was quick to stress the importance
of differentiating between the quantity and the quality of such portrayals.
In this regard, the group echoed concerns already raised by media scholar
Jimmy Kalamaras over a decade ago when he warned of a “new form of
homophobia [that] is more dangerous than the previous one because it
hides behind facades of tolerance and acceptance” (471). He argued that,
even when television shows appear to be inclusive and to give visibility
to same-sex relationships, they often continue to disregard sexual differ-
ence. This erasure of sexual difference and the construction of gay iden-
tity as an assimilation into heteronormative structures and congruent gen-
der roles are discourses of what Lisa Duggan terms “homonormativity.”
Homonormative paradigms are deeply woven into the fabric of our cul-
ture, continually increasing the social acceptance of certain forms of
“sexual dissidence” but not others (Stryker). This pattern can be seen in
the Netflix sitcom Grace and Frankie (2015-2022), which follows,
among others, the lives of Robert and Sol, an elderly couple who leave
their wives to be together. The show is about embracing one’s true self,
including one’s sexuality, and ostensibly portrays homosexuality as pos-

sible and normal. However, by reproducing conditions of inclusion that

The introduction in this
type of essay should a)
lead the reader into the
topic by offering some
context on the issue, b) in-
troduce the theoretical
concept used, c) briefly in-
troduce the media product
to be discussed and d)
present a thesis that
makes a clear claim. Here
the writer initially offers
some context on the rise
of LGBT representation on
screen before going on to
point out that such repre-
sentations typically adhere
to homonormative para-
digms. He/she explains the
concept before introducing
the media product and
presenting a clearly sign-
posted thesis statement
that also outlines the
framework of the essay.



portray gay men as sexless “good citizens” who conform to norms like
marriage and stated “gay” (rather than, for example, bisexual) identity,
the sitcom depicts a favored sexual dissident as a normative symbol that
stands in for the LGBT community. Hence, this essay will argue that
Grace and Frankie supports the culturally embedded narrative of
homonormativity in its depictions of marriage, sex, and sexual identity.
One indicator of the show’s homonormativity is its portrayal of
same-sex marriage. Culturally, same-sex marriage has been a key way in
which certain sexual dissidents have become accepted into state ideolo-
gies of family and citizenship, while others have not (Browne & McCar-
tan 187). Grace and Frankie’s depiction of Robert and Sol’s marriage
illustrates that, despite the inroads made for sexual politics, inclusion
through “marriage equality” is an exclusionary assimilation. One exam-
ple of this assimilation is Robert and Sol’s coming out scene at a restau-
rant, where they reveal their 20-year love affair and express their wish to
marry (“The End” 2:35-5:18). The scene builds tension with frequent
cuts, moments of silence, and close-ups of everyone’s faces, while a
doubtful Sol equivocates. When Robert interrupts him to let their wives
know that they are in love, the atmosphere shifts. The large depth-of-field
and well-lit restaurant interiors now replicate the gay couple’s sense of
being seen and out in the open. Sol, visibly uncomfortable and doubtful
just a moment before, is suddenly overcome with absolute certainty, de-
claring their intention to marry. The scene marks two marriages falling
apart to make room for another and therein reflects the show’s blind con-

formity to the institution of marriage. Its technical codes underline how

The main body para-
graph in this type of es-
say should a) include a
topic sentence that ech-
oes the thesis statement
and puts forward the
first claim to be dis-
cussed, b) provide clari-
fication of the theoretical
concept used with refer-
ence to an authoritative
source, c) offer media
evidence of the aspect
of the theory being dis-
cussed, d) elaborate on
that illustration, linking
the media reading back
to the original claim, ide-
ally with support from a
secondary source to
give it more substance,
and €) consolidate what
was argued in the para-
graph.
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Robert and Sol’s feelings shift from diffidence and apprehension to rela-
tive ease and confidence. Hence, embracing marriage brings peace to
their hearts and, true to homonormative mores, they find certitude in a
heteronormative institutionalization of their love. The show’s opening
credits reflect this assimilation on a conceptual level, using two pairs of
wedding cake toppers to summarize the characters’ lives throughout mar-
riage, parenthood, and old age. The camera moves up a wedding cake
from tier to tier, until it reaches the top, where the cake-topper-husbands
kiss, causing the cake to fall apart and their wives to fall with it. While
the disintegrated cake could be read as a challenge to the institution of
marriage, the show quickly reveals that marriage is precisely the structure
Robert and Sol are trying to rebuild with each other. The wedding cake
symbolizes marriage as an institutionalized and accepted form of love.
Thus, by framing the love between two men as an institution, the show
reduces gayness to the traditional heteronormative conception of a rela-
tionship, protecting more conservatively minded viewers from the reality
of sexual difference. In an interview with TV Insider, Martin Sheen
frames the marriage between his and Sam Waterstone’s character as “the
show’s nod to the gay community” (Logan). His statement underlines, if
unintentionally, how the show’s focus on same-sex marriage as the rep-
resentation of both equality and gayness reinforces homonormative struc-
tures.

Another indicator of the sitcom’s homonormativity is its depic-
tion of sex and intimacy, or rather the lack thereof, between the gay cou-

ple. Such erasure of the physical expression of homosexuality is a

Here the writer presents
the first indicator of the
series adhering to
homonormative portray-
als, i.e. its forcing a ho-
mosexual relationship to
adhere to the heteronor-
mative institution of mar-
riage. It presents some
theory that shows that
same-sex marriage is a
way of making homosex-
ual relationships accepta-
ble for heteronormative
audiences. It then shows
that rather than Sol and
Robert just coming out to
their wives and living to-
gether, they immediately
declare their intention to
marry, i.e. to leave one
marriage for another.
There is some nice media
reading of this scene as
well as of another one
that looks at the symbol-
ism of the cake toppers
from the opening credits.
The elaboration with re-
gard to Sheen’s comment
in an interview could have
been articulated a little
more clearly or perhaps
replaced with more au-
thoritative secondary
support on the institution-
alisation of homonorma-
tivity.
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common feature of homonormative media products, which tend “to en-
gage with homosexuality as an abstraction, not as real sexual desire or
sexual practice” (Doran 99). Indeed, the entire first season of Grace and
Frankie does not hint at, let alone show, Robert and Sol having sex. The
closest the show comes to this is in “The Bachelor Party,” when the cou-
ple have to deal with an enraged homophobic guest who is offended by
their “lifestyle” (23:19) and who calls Robert a “faggot™ (23:26). As Rob-
ert cocks his arm to punch the guest, he is stopped by Sol, who throws
the bigot out the front door (23:27-23:59). Left alone together, Sol says
to Robert, “You almost hit a man in our foyer ... you are so hot right
now,” the camera showing them in front of their closed front door, within
the space of their home, where they can be whoever they want to be
(24:00-24:07). However, the erotic tension is broken immediately as they
embrace in a kiss that lasts all of one second, and then walk into the
kitchen holding hands (24:08-24:18). Even after this bold proclamation
of attraction, the couple are reduced to sexless, hand-holding friends.
This type of de-sexualization characterizes Robert and Sol’s relationship
throughout, with the pair in many ways resembling the intro’s wedding
cake toppers come to life: stiff and unnatural in their affection towards
each other. In this regard, they manifest asexual projections of gay men,
which is in keeping with Epstein’s notion of homosexuality adhering to
an assimilationist and essentialist model (34-35). What makes this de-
sexualization of the homosexual characters all the more notable is that it
stands in stark contrast to the way the show approaches sexuality so nat-

urally when it comes to its straight characters. For example, both

The overall requirements
for the paragraph are the
same as those outlined
above. Here the writer
presents the second in-
dicator of the series ad-
hering to homonormative
portrayals, i.e. the lack of
sex/intimacy between
the same-sex couple.
Although it is difficult to
provide concrete media
reading of something
when it is absent, the
writer offers an example
of a time when erotic
tension between the gay
couple is quickly diffused
and they resort to simply
holding hands, even
though they were alone
behind closed doors and
could have expressed
their sexuality. This ex-
ample is contrasted with
the portrayals of hetero-
sexual characters who
are often shown in bed
and in states of undress
with partners. While
some more detailed me-
dia reading of this could
have been offered, it
generally works as does
the elaboration with ref-
erence to Epstein.
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Robert’s ex-wife, Grace, and his daughter, Brianna, are shown in bed and
in various states of undress with a variety of male partners throughout the
series. However, the only time that either of the gay protagonists is shown
semi-naked in bed is the morning after Sol cheats on Robert by having
sex with his ex-wife, Frankie (“The Vows” 15:27-17:41), once more re-
vealing the show’s prioritization of portrayals of sexual relations between
a man and a woman. Thus, while the show explicitly celebrates hetero-
sexuality, it stigmatizes gay sexuality and erases homosexual difference,
thereby supporting the narrative of homonormativity.

A final indicator of homonormativity in Grace and Frankie is its
lack of sexual diversity, and, especially, its erasure of bisexuality. Rather
than acknowledging “gender-plural desires” (Kneen 363), the media
tends to be guilty of monosexism, which is “the common perception that
homosexual and heterosexual are the only legitimate sexualities” (Spen-
cer 3). Thus, in Grace and Frankie, Sol is steadfastly labeled as gay, alt-
hough the show presents evidence that he is bisexual, such as when he
sleeps with his ex-wife (“The Vows” 15:27-17:41). While cleaning out
their old house, Sol is overcome by emotions over breaking their family
apart and is comforted by Frankie. The scene is shot in soft, natural light-
ing, underlined by a guitar and piano cover of Erik Satie’s “Gynopédie
No. 1”. Its long, sustained rhythm creates a sense of floating through
space and time, which Sol and Frankie do, nostalgically recalling their
past life together. The pair, both dressed in orange and filmed against a
background of yellow walls and warm colors, blend harmoniously into

their environment. In perfect sync with each other and with what used to

Here, the paragraph fo-
cuses on the last indi-
cator of homonorma-
tivity in the show, i.e.
the erasure of bisexual-
ity. This adherence to
monosexism is backed
up by theory before
some evidence of Sol’s
being bisexual is of-
fered. The first example
provides detailed media
reading of the scene in
which he sleeps with his
ex-wife. The second is
shorter but shows his
complex feelings for
Frankie. However, more
evidence could have
been offered to show
the rhetorical hoops Sol
jumps through to reaf-
firm his gayness to
Robert. This could take
the form of quotes from
the dialogue, for in-
stance. The secondary
support in the elabora-
tion is good.
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be their shared home, they obviously feel a deep sense of attraction and
succumb to sexual desire. While this scene clearly reaffirms Sol’s bisex-
uality, he later jumps through all kinds of rhetorical hoops to reaffirm his
gayness to Robert. This is not the only time Sol’s love and affection for
Frankie is a source of conflict in their relationship. On another occasion,
Robert is upset that Sol calls his ex-wife his “soulmate” (20:57). The use
of a wide-angle lens causes an extension distortion of Sol’s face as he
then tries to justify himself to Robert, as if caught in a lie (“The Lock-
down” 20:55-21:57). These examples define Sol’s sexuality as fluid and
incoherent, based on romantic and sexual desire that exists along a spec-
trum (Hilton Morrow and Battles). Nonetheless, bisexuality is never ad-
dressed on a textual level. This also applies to Oliver, Sol and Robert’s
young neighbor, who is engaged to a woman, but whom the older couple
believe is gay due to his passion for musical theatre, fashion and dance —
pursuits which are usually coded as homosexual for men (Halperin 12).
Rather than having Oliver declare that he is simply bisexual and in a
committed relationship with a woman, thereby offering another, more in-
clusive, view of queerness (Squires), the show ultimately reveals him to
have been a closeted homosexual who ends up following Sol and Rob-
ert’s path — the seemingly only possible path in the show — and coming
out as “gay”. In enforcing a clear classification of Sol and Oliver as
“gay,” Grace and Frankie constructs sexual orientation as fixed rather
than fluid. By erasing bisexuality, it fails to account for the complexity

of people’s sexual identities and orientations, further illustrating how the
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show reduces sexuality in all its complexity to the simplistic and inaccu-
rate binaries of homonormativity.

As demonstrated above, Grace and Frankie’s representations of
marriage, sex, and sexual identity are reductive and fit into homonorma-
tive conceptions of sexuality. The show normalizes “gay” identity and
reproduces constellations of power that enforce normative sexual expec-
tations and erase sexual difference. Its homonormativity ensures that
queerness is represented “safely” for heteronormative audiences, as the
power, hegemony, and hierarchies within and between sexual dissidents
remain intact. However, queer representation is precisely about the dif-
ference, the sex, and the ambiguity that Grace and Frankie does not por-
tray. In reality, sexuality is about expression, not statements. It is messy,
ambiguous, and fluid. Sexual lives are inherently created in and through
multiple axes of difference, affection, and desire. Therefore, in its repre-
sentation of sexual identity as one-dimensional and fixed, Grace and
Frankie does not fully take its own message of embracing one’s sexuality

to heart.
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demic source. The media product to be discussed is then briefly introduced and a concise and
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media analysis at times, this essay would benefit from more concrete media analysis to prove its
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weakness is that the conclusion does not really have a clear recontextualisation strategy. It would
benefit from looking at the implications of homonormative representations for society at large or
it could examine Grace and Frankie’s place within the bigger picture of LGBTQ representations and
their reception.
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1 Introduction

In the 1970s, numerous young women in America were kidnapped, raped
and killed by the notorious serial killer and psychopath Ted Bundy. In spite
of his two successful escapes from prison and his nine-year long appeal
against his death sentence on death row after he was captured for the third
and last time in Florida, Bundy was eventually executed by electric chair in
1989 (“Ted Bundy Biography”: 2014). On January 23, a day before Bundy’s
execution, Dr. James Dobson held an interview with him that was mainly
focused on the question of how pornography influenced Bundy’s develop-
ment to become a serial killer; Dobson and Bundy thus talked for around
30 minutes not only about Bundy’s addiction to pornography and about the
murders he had committed, but also about his childhood and his imminent
execution. This interview is the data that will be worked with in this paper,
since when one listens to the interview it is striking that Bundy’s speech
flow is distinctively interrupted by various silent pauses, repetitions, uhs
and uhms; these so-called hesitation disfluencies are the linguistic variable
| will investigate in this paper. The various forms and implications of hesita-
tions disfluencies have been examined and discussed in previous studies
whose results are often similar, namely, that the frequency of hesitation
disfluencies increases when the utterances are cognitively more demand-
ing (Corley and Stewart 2008; Castro and James 2014; Mahl 1947). Yet, in
the context of psychopathic language, the variable of hesitation disfluen-
cies has never been the main focus of a study. There are, however, indica-
tions that for psychopaths expressing emotionality is related to a higher
cognitive load, which, as the above mentioned studies suggest, may result
in a higher frequency of hesitation disfluencies. Topics that involve higher
degrees of emotionality could, thus, potentially contain more hesitation
disfluencies. Even though certain studies about psychopathic language
have commented on psychopaths’ use of hesitations (Hancock, Woodworth
and Porter 2011; Klaver, Lee and Hart 2006), these hesitations have never

been examined in relation to cognitive load and topical contexts. This
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paper, therefore, presents a case study of Ted Bundy focusing on the form
as well as the potential origin of hesitation disfluencies in his speech in re-
lation to the topical context in which they appear and aims to answer the
following questions: what forms of hesitation disfluencies appear in which
topical contexts? How does the topical context influence the frequency of
hesitation disfluencies? What could these hesitation disfluencies imply in
the different topical contexts, particularly with regard to cognitive load? In
order to answer these questions, Bundy’s hesitation disfluencies will first
be classified into different categories and allocated to the different topical

contexts and subsequently analysed quantitatively as well as qualitatively.

2 Theoretical background and previous research
2.1 Hesitation disfluencies

Speech disfluency, in contrast to fluent speech, is considered to be a “break
in the smooth, meaningful flow of speech” (Mahesha and Vinod 2012: 23).
It, thus, represents a disruption of speech production. According to Levelt’s
model, there are three stages of speech production from which these dis-
ruptions can originate: first, when the speaker formulates his message; sec-
ond, when he organizes the linguistic materials, that is to say, when he
plans syntactic structures, makes lexical choices and decides on how he
wants to convey his message phonologically; third, when he mechanically
produces the planned utterance (Levelt 1989, quoted in Zhang: 20). Speech
disfluencies therefore also comprise errors that result from the articulation
of the vocal apparatus. According to Lickley, however, these types of disflu-
encies do not belong to the sub-category of hesitation disfluencies, as they
are defined as disfluencies where utterances are delayed due to a planning
process (2015: 455). Hesitation disfluencies thus arise when the speaker
encounters difficulties in either the first or the second stage of speech pro-
duction.

Even though various studies have investigated the phenomenon of

hesitation disfluency, the systems of classification vary. Several studies
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guote’s eight disfluency categories, which contain: “ah”, sentence correc-
tion, sentence incompletion, repetition of words, stuttering, intruding inco-
herent sounds, slips of the tongue , and the omission of words or parts of
words (1956, quoted in Maclay and Osgood 1959: 21 and Lickley 2015:
452). However, Mahl’s categories comprise disfluencies in general, which is
why they are narrowed down differently in each study into different cate-
gories of hesitation disfluencies in particular. For example, Maclay and Os-
good define four types of hesitation disfluencies, namely, repeats, false

starts, filled pauses, and unfilled pauses (1956: 24), whereas Lickley states

This paragraph
shows good critical
engagement with
the previous re-
search by looking
for several different
systems of classifi-
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paring them. It also
shows this by
pointing out where
overall observa-
tions and results of
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agree or disagree
(i.e., spotting gen-
eral patterns vs

disputed areas).
that hesitations are represented by silent pauses, prolongations, filled

pauses and repetitions (2015: 455). The classification of hesitation phe-
nomena is, therefore, dependent on the data as well as on the objective of
the study.

The implications of hesitation disfluencies have been examined by several studies. For
instance, Clark and Fox Tree conducted a study specifically on the hesitation markers uh and
uhm and came to the conclusion that they cannot only be categorized as unintentional filled
pauses, but also as words conveying a meaning (2002: 103) as they are “signals, not symp-
toms” (2002: 104). They found that they are used by speakers deliberately to imply, for exam-
ple, that they are looking for a word or that they wish to continue speaking (2002: 73). How-
ever, Corley and Stewart contradict Clark and Fox Tree, stating that “there is little evidence
that [the fillers uh and uhm] are intentionally produced” (2008: 589). They found that all hes-
itation phenomena are rather dependent on cognitive load; a higher cognitive load is often
accompanied by a longer planning process which results in hesitation. This assumption is sup-
ported by the findings that hesitation disfluencies frequently appear before longer utterances,
when the speaker is unfamiliar with the topic (2008: 590), or when they are uncertain about
what to say next or how to say something (2008: 601). Furthermore, Castro and James inves-
tigated the impact of emotionality on the speech production of older and younger adults and
found that, especially for adults over the age of 55, the frequency of hesitation phenomena
increased when the participants described negative pictures in comparison to positive pic-
tures (2014: 232). This result can be linked back to the variable of cognitive load, as “when
confronted with negative information, the participants engaged in cognitively demanding

emotion regulation strategies, leaving fewer available cognitive resources to perform the



language production task” (2014: 233). Similar results have been detected by Mahl, who
worked on hesitation phenomena in clinical and other interviews; he found that the emotional
as well as the motivational state of the speaker will influence the frequency of hesitation dis-
fluencies (1956: quoted in Maclay and Osgood 1959: 43). Hence, even though hesitation dis-
fluencies could imply that the speaker wants to actively convey a certain meaning, they are

often likely to arise from cognitive processes.

2.2 The language of psychopaths

The linguistic observation of psychopaths has been of interest in previous research primarily
because of subjects’ lack of emotionality and because of their psychopathic deception strate-
gies. Studies that have investigated these variables, however, also provide insightful findings
in relation to hesitation disfluencies. For instance, Hancock, Woodworth and Porter compared
crime narratives of psychopathic with non-psychopathic homicide offenders and found that
the language of psychopathic offenders was significantly more disfluent (2011: 111); psycho-
pathic offenders produced approximately 33% more disfluencies than their non-psychopathic
counterparts (2011: 109). Hancock et al’s explanation for this discrepancy lies in a lack of
emotional capacity displayed by psychopaths: “The specific task of describing a powerful
‘emotional’ event to another person in a manner that appears appropriate may place in-
creased cognitive load on the psychopath” (2011: 111). Similar results were noted by Klaver,
Lee, and Hart, who concluded that for psychopaths not only response time and number of
words, but also the frequency of hesitation disfluencies were increased (2006: 346).

The particular case of Ted Bundy’s speech in his last interview before his execution has
also been the subject of previous studies; Smithson, for example, investigated Bundy’s manip-
ulation strategies on the basis of Aristotle’s concepts of ethos and pathos. Her findings were
that Bundy was indeed manipulating his audience, for example, via the use of first person
pronouns or the use of lexical items from specific semantic fields (2013: 12). In another study,
extracts of the interview were closely analysed which led to the conclusion that his “use of
terms reveals the real process involved, namely, the dissociation of guilt” (Rieber and Vetter
1994: 22). The strongest indications for this assumption are, according to the researchers,
several formulations used by Bundy to victimize himself and blame society for his behaviour

(1994: 21, 22).



3 Data and method
3.1 Ted Bundy’s last interview

The dataset used in this study consists of Ted Bundy’s last interview on January 24, 1989 be-
fore his execution on the following day. The approximately 30-minute-long interview is avail-
able on YouTube and was led by Reverent Dr. James Dobson, a well-known American psycholo-
gist and evangelical Christian author. Working with this data presents no ethical problems, as
Bundy was certainly aware that the interview was recorded for publication purposes. As vari-
ous transcripts already exist, | decided not to transcribe the interview once more . Instead, |
used a transcript by Tiffany Princep, who was the only transcriber who made the decision to
include various hesitations and interruptions in her transcription; she transcribed filled pauses
with uh or uhm, indicated silent pauses with an ellipsis, and included the various repetitions.
In a short preface to the transcript, she draws attention to her observation of hesitation dis-
fluencies appearing more frequently when Bundy is talking about his murders or alleged re-

morse (Princep: 1).

In order to investigate the hesitations empirically, | first compared Good critical
engagement
Princep’s transcript with the video footage of the interview to verify the with the
source.

accuracy of the transcript, especially with regard to hesitation disfluen-
cies. Her transcript, in spite of indicating certain silent and filled pauses as
well as repetitions, would not have been sufficient for the investigation of
different kinds of hesitations in Bundy’s speech, which is why | used it as
a starting point and added the numerous hesitation disfluencies myself.
In addition, | corrected minor mistakes such as inaccurately transcribed

words or omitted phrases. This section
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ability to work criti-
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with previous re-
search by identify-
ing the most suita-
As mentioned in section 2.1, there is more than one way to classify hesi- ble categorization,
and creating sub-
tation disfluencies; the choice of the classification thus depends on the categories as nec-
essary to make the

focus and on the goal of the study. After having listened to the interview, categories relevant
to the topic, while

| decided to work with Lickley’s categories, namely, silent pauses, filled remaining compa-
rable to previous

research.

3.2 Classification of hesitation disfluencies



pauses, repetitions, and prolongations . In order to investigate the varia-
ble of hesitation disfluencies more precisely, | chose to add the following
sub-categories to the categories of filled pauses and repetitions: 1) uh, 2)
uhm, and 3) neither uh nor uhm, respectively, 1) syllable repetition, 2)
repetition of one word, and 3) repetition of more than one word to the
category of repetitions. As | did not detect any cases of prolongation, the
hesitations that were detected in the interview were annotated directly
in the transcript with abbreviations of the following categories:
1. Silent pauses =S
2. Filled pauses

2.1. Uh=F1

2.2. Uhm=F2

2.3. Neither uh nor uhm = F3
3. Repetitions

3.1. Syllable repetition = R1

3.2. Repetition of one word = R2

3.3. Repetition of more than one word = R3

Whereas filled pauses as well as repetitions were relatively clearly distin-
guishable, the annotation of silent pauses proved to be more difficult, as
there is no clear acoustic definition to distinguish between silent fluent
and disfluent pauses (Lickley 2015: 457). Following the example of other
researchers who encountered the same problem, | thus relied on my own

perceptual judgment when annotating silent pauses (Lickley 2015: 457).

This section shows
the ability to dis-
cuss difficulties en-
countered/issues
with the annotation
scheme, and to
provide a solution
based on previous
research.

After annotating hesitation disfluencies in the transcript, | copied the document into

AntConc, a programme that allowed me to extract the annotated hesitation disfluencies with

the search query “S|F|R”. The resulting KWIC concordance lines were then copied into an

Excel worksheet for further annotation.

3.3 Classification of different topical contexts
In order to investigate the form and frequency of hesitation markers in
different topical contexts, which refers to the topic of the discussion,

these different contexts had to be identified so that each hesitation could

This section shows the
ability to deal with previ-
ous studies’ methods
critically, as well as to
make coherent and rele-
vant decisions for the
method to examine this
topic accordingly (i.e. by
creating new categories
for topical contexts)
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be assigned to one context category. The problems with this strategy were
that, in the first place, | could not find any other studies that investigated
a linguistic variable in different topical contexts where the outset already
existing data, as this interview of Ted Bundy, where utterances had to be
classified with a topical context. In the second place, the small dataset
rendered the topical contexts automatically very specific, which is why it
is rather improbable that the categories for topical contexts used in other
similar studies could have been used here as well. That is why after read-
ing the transcript multiple times, | identified four main topics discussed in
the interview: 1) Bundy’s planned execution, 2) his childhood, 3) pornog-
raphy, and 4) murder, with pornography and murder being the two main
topics of the interview.
The last step was the coding of the already extracted hesitation disfluencies in the Ex-
cel worksheet. | considered each hesitation in its original context and then annotated it with
the appropriate topical context, which allowed me to calculate the frequencies for all types of

hesitation disfluencies, also in relation to the different topical contexts.

4 Results and discussion
4.1 Quantitative analysis

The first part of the quantitative analysis consists of the evaluation of what types of hesitation
disfluencies appear most often in order to elaborate on Bundy’s “preference” for hesitation
phenomena, which “may be considered an aspect of individual style in speaking” (Macclay
and Osgood, 1959: 38), and is, therefore, different for every speaker. Further, the results of
this first part allow one to compare the frequency of the different forms of hesitation disflu-
encies in different topical contexts. Table 1 presents these results in absolute numbers as well

as in percentages:

Table 1: Absolute numbers and percentages of hesitation disfluencies in different topical contexts

Total Hesi- F1 F2 F3 R1 R2 R3 S
tations
Execution 22 3 2 3 0 4 2 8
100% 13.36% 9.09% 13.36% 0% 18.18% 9.09% 36.36%
Childhood 28 8 0 5 1 6 3 5




100% 28.57% 0% 17.85% 3.57% 21.43%  10.71% | 17.86%

Pornography 64 6 4 7 0 21 8 18
100% 9.38% 6.25% 10.94% 0% 32.81% 12.5% | 28.13%

Murders 129 20 8 18 2 29 12 40
100% 15.50% 6.20% 1395% 1.55% 22.48% 9.30% | 31.01%

Total 243 37 14 33 3 60 25 71
100% 15.22% 5.76% 13.58% 1.23% 24.69%  10.28% | 29.22%

243 84 88 71
100% 34.57% 36.21% 29.22%

These results indicate that, in general, Bundy displayed no clear predispo-
sition in his use of hesitation disfluencies, as the percentages of filled
pauses (34.57%), repetitions (36.21%), and silent pauses (29.22%) show
that no hesitation type was used considerably more or less than the oth-
ers. A predisposition can be observed, however, when one considers the
sub-categories of filled pauses and repetitions: the filled pause F2 (uhm)
was used the least in comparison to F1 (uh) and F3 (neither uh nor uhm),
, Whereas for repetitions, the syllable-repetition R1 almost never ap-
peared , yet, the one-word-repetition R2 predominates in this category.
Additional predispositions or preferences of hesitation forms become ap-
parent when one considers them in the different topical contexts. While
in the topical context of his murders and his upcoming death the distribu-
tion of the three major hesitation types is relatively balanced, he displays
clear predispositions in the category of pornography: with a percentage
of 32.81%, the one-word-repetition R2 was used most often, and com-
bined with the other types of repetitions this hesitation type is even more
clearly the most frequent in that context. The distribution of hesitation
types in the context of childhood seems similarly unequal with more than
45% of filled pauses when the three types are combined. However, this
inequality could be due to the small number of hesitations in this context;
with a total of 28 hesitations, the absolute numbers of filled pauses and
repetitions only differ slightly. What can be said, however, is that in this

context silent pauses are extraordinarily rare. These results suggest that

This paragraph shows an
ability to elaborate on
claims, backing up the
interpretation with the re-
sults in the table in a
clear and coherent way.

Another way of structur-
ing this paragraph would
be to separate the results
from the interpretation,
starting with a descrip-
tion of the results as il-
lustrated in the table, be-
fore moving on to the in-
terpretation.



overall all forms of hesitation disfluencies were used roughly equally and

depended only slightly on the topical contexts they appeared in.

In a second part, | want to analyse the frequency of hesitation disfluencies in the dif-

ferent topical contexts in order to investigate to what extent Bundy’s hesitations varied de-

pending on the topic he was talking about. The frequencies of hesitation were calculated with

regard to the number of hesitations per 100 words (Table 2).

Table 2: Hesitation frequencies per 100 words in different contexts

Total Execu- Childhood Pornography Murder
tion
Number of words 3364 259 372 1028 1606
Number of hesita- 243 22 28 64 129
tions
Frequency (Hesita- 7.22 8.49 7.53 6.23 8.03
tions/100 words)

In total, 7.22 out of 100 words were affected by hesitation disfluencies,
which is only slightly higher than Fox Tree’s estimate of an average of 6
hesitations per 100 words (1995: 709). Hence, in Bundy’s specific case,
the findings do not reflect the results of previous research that showed r
that hesitation disfluencies are significantly more frequent in psycho-
pathic speech . The frequencies for each context range from 6.23 to 8.49
hesitations per 100 words; while in the topic context of pornography the
speech was affected by the smallest number of hesitation disfluencies,
the numbers increased as Bundy talked about his childhood or murders
and, finally, were the highest when the conversation topic was his im-
pending execution. In an attempt to explain these discrepancies, one can
consider the different cognitive load that is potentially linked to each of
these topics. If the frequency of hesitation disfluencies is correlated to the
amount of cognitive load as suggested by several studies mentioned in
paragraph 2.1, these results indicate that the topic of his execution was
the most cognitively demanding, whereas the topic of pornography came
with the smallest cognitive load of these four topics. These assumptions
seem to be accountable: in spite of being a serial killer, the topic of his

own death as a result of his imminent execution might be a topic he was

This shows an
ability to develop a
clear argument
that also has a co-
herent order.



not accustomed to talking about, and, therefore, required higher cogni-
tive activity which resulted in more hesitations. Furthermore, this topic
was most probably accompanied by the highest emotionality and uncer-
tainty, as it affected him personally and was the only event that still lay in
the future. These two factors are, according to previous research, likely to
increase the frequency of hesitation disfluencies. The second assumption,
namely, that the topic context of pornography represents the topic which
was the least cognitively demanding, is also explicable: the interviewer Dr.
Dobson revealed during the interview that Bundy explicitly contacted him
for this interview to convey his message, which is that “hardcore pornog-
raphy, and the door to it, softcore pornography, is doing untold damage
to other people and causing other women to be abused and killed the way
you did” (Princep: 7). Itis, hence, highly probable that Bundy’s statements
concerning pornography were prepared and thought over carefully be-
forehand; consequently, the cognitive load might have been reduced for
this topic, as the messages were already planned, which results in less
planning time during the actual interview and subsequently a lower fre-
guency of hesitation disfluencies. Hence, the frequencies of Bundy’s hes-
itations in different topical contexts can potentially be explained in rela-

tion to cognitive load.
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4.2 Qualitative analysis

In a qualitative analysis, | will evaluate certain utterances in a more de- .
This shows an

tailed way in order to investigate their implications, their potential ability to deal
with data critically
origin and whether they could be linked to the topical context. All of the and effectively:

the examples are
well-chosen and
relevant for a
specific purpose
(i.e. to investigate
their implications)
and add onto the
quantitative anal-
ysis.

examples stem from my revised transcript.

The highest frequency of hesitations appeared in the context of
his execution. Examples 1 and 2 support the assumption that, in this
context, hesitations may occur because of the difficulty of explaining
one’s emotions and thoughts:

(1) I won’t kid you to say it’s ... something that I ... feel that ’'m in

control of or something that I have come to terms with, ‘cause I

haven’t.
(2) I can’t say that, uh, being in the Valley of the Shadow of Death is
— is something that I’ve become all that accustomed to, and that

I’m — and that I’m strong and, uh, nothing’s bothering me.

Uhm, listen, it’s no fun.

Hesitations in the form of two successive silent pauses appear in example 1 at points where
they are most likely bound to formulation issues; appearing at the beginning of the sentence,
the pauses as well as the unspecified noun something between the hesitations buy time to
formulate the message of the sentence. Similarly, example 2 is affected by hesitations at the
beginning of each phrase, namely, two cases of filled pause uh after the conjunctions that and
and as well as a repetition around the conjunction that, and another filled pause Uhm at the
beginning of the last sentence. These indicate, as in example 1, a planning process resulting
in hesitation. Emotionality might play an important role in both cases, since Bundy needs to
formulate how he is feeling with regard to his execution; potential expressions that describe
how he is feeling are underlined, which illustrates that hesitations are often closely followed
by expressions of his inner state.

In contrast, the topical context of pornography generally relates less to his own feelings
than to alleged facts. Example 3 is Bundy’s answer to Dr. Dobson’s question about “the mes-
sage he wants to come across”, and displays no disfluencies, in spite of the lexical difficulty

that is potentially involved; this perfect fluency might be an indication that he, in fact, already
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knew what message he wanted to convey, which is why the planning process took less time,
resulting in no hesitations.

(3) I’ve met a lot of men who were motivated to commit violence, just like me. And without

exception, every one of them was deeply involved in pornography, without question,

without exception, deeply influenced and consumed by an addiction to pornography.

Finally, example 4 provides insights into Bundy’s speech when he is talking about his
murders, more specifically, his alleged remorse about these murders:
(4) I can only hope ... that those who I have harmed ... those to whom I have caused so
much grief ... even if they don’t believe ... my ... expression of ... sorrow, and remorse

will believe what I’m saying now.

The conspicuously high number of hesitations, most of all silent pauses, could be seen as an
indication of the level of cognitive difficulty that accompanies this topic. However, as previous
studies have detected other manipulation strategies in Bundy’s speech of this exact interview,
it is possible that these apparent accidental hesitations were, in fact, part of this strategy, and
rather used as a means to convince the listener of a message, namely, that the killer does feel
remorse and is thus having difficulty talking about it. Yet, this remains an assumption that
would require deeper investigation in order to be verified. Nonetheless, the examples demon-
strate that the occurrence of hesitation disfluencies in speech cannot in each case undoubt-
edly be attributed to difficulties in the stages of speech production and cognitive load, but

could also be considered as a strategy that is actively used to convey or manipulate a message.

5 Conclusion

The present paper aimed to investigate the phenomenon of hesitation disfluencies in the
speech of Ted Bundy during his last interview. A quantitative analysis showed that the different
forms of hesitation disfluencies are distributed equally over the whole interview. However,
certain predispositions and preferences can be observed in relation to the sub-categories of
the hesitations and the topical context in which they appear. Furthermore, the frequency of
hesitation phenomena has proven to be to some extent dependent on the topical context, as
contexts that potentially implicated a higher cognitive load exhibited a higher frequency of
hesitations. The implications of certain examples of hesitation disfluencies have been ana-
lysed more closely in a qualitative analysis, which, again, revealed a connection between cog-

nitive load and hesitations. Especially in the case of psychopathic speech, however, hesitation
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disfluencies may also be an actively used strategy in order to manipulate the message received
by the listeners.

In spite of results that seem explicable, the limitations of this study should not be ne-
glected: first, hesitation disfluencies were identified and classified based on my own auditory
perception, which potentially led to mistakes and might have caused a distortion of the re-
sults. Further, the dataset with which | worked was very specific, which is why final conclusions
can only be drawn for this exact case, and further generalization of how hesitation disfluencies
appear in the speech of Ted Bundy or psychopaths in general would require a bigger sample
size as well as a more reliable method to classify the different forms of hesitation disfluencies.
A closer linguistic investigation of the implicit meaning of hesitations and their verbal and non-
verbal cues particularly in relation to psychopathic language could be of use not only for police

interrogations, but also in the field of forensic psychology.
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4. Literature papers

The Literature section trains students to critically engage with a range of primary texts, with the
goal of discussing a central, arguable claim. While the number and length of paragraphs may vary,
the fundamental requirements of the essay remain the same: the essay should present an original
analysis of the primary text(s), consider additional secondary sources on the topic, and discuss the
relevance of the issue in wider cultural and literary contexts. In a successful essay, students employ
formal concepts from the Textual Analysis (TA) module and consult additional critical theory to
develop their argument and situate their essay in the broader academic discourse. The essay is
structured around one central claim (explicitly presented as a thesis statement in the introductory
section of the essay), which is developed in a logical progression of paragraphs.

The different parts of a term paper have different functions. The introduction should
explain what the topic is, why it is important and how it will be approached. It is not necessary to
repeat the title of the paper; it is, however, necessary to explain what the idea or the problem
behind it is. The introduction should present the terms, concepts and primary texts that are indi-
cated by the title of the paper: Which critical concepts will be used and how are they defined? It
should also outline how the writer aims to proceed. In short, the introduction should not be a
mere list of what is to come, but should state why specific authors or literary texts have been
chosen, how the steps of the argument follow each other, and what the writer aims to show
thereby.

The analytical section of the essay must move beyond a summary or description of the pri-
mary sources. Thus, the purpose of the main body of a term paper is to find persuasive answers
to the research questions by analysing a literary text. The main body paragraphs should introduce
the key point to be discussed, quoting a selected passage from the literary text that illustrates the
point, then commenting on and analysing that passage. It should also draw on scholarly criticism
and use it to support its own point. It should avoid merely following one single critical source, but
reference or compare several sources. The number of paragraphs is dictated by the steps in the
argument, not the other way round. The paragraph should also be cohesive and link ideas well, by
using transition markers such as zherefore, for example, in contrast, etc.

Finally, the conclusion of the essay should tie together the individual arguments. It should
not explain the topic again or repeat the argument; instead, it should summarise how the individual
findings add up to a result that is an answer to the thesis statement and the question(s) raised in
the introduction. Depending on the length of the paper, it may also critically reflect on the essay,
its limits and its possible development.

e TA essays (autumn semester 1,500 words + spring semester 2,500 words, £ 10%)
e BA essays (4,000 words, = 10%)
e BA thesis (10,000 words, £ 10%)

Please also consult the Literature Guide for further details. The document is available at
www.es.uzh.ch/downloads (“English Literature”).

A sample paper for the module “English Literature: Textual Analysis” is provided below. Remem-
ber that the feedback given is not exhaustive.
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What characterizes the fantasy literary genre is its tendency to incorporate
societal questions into its narrative. Whether the text offers a definite an-
swer or solely illustrates these issues in a different light by situating them
in a world distinct from ours does not matter — the interpretation value for
the reader stays the same (Fabrizi 1). Terry Pratchett’s short story “Troll
Bridge” published in 1992 examines the issue of tradition and progress and
the inherent conflict between these two concepts. Pratchett is known for
handling the fantasy genre differently by adapting, criticising and ridicul-
ing fantasy conventions to add a notion of parody and satire to his stories
(Haberkorn “Seriously Relevant”, 146). Fantasy conventions, namely re-
curring ideas, phrases and themes across different texts of the genre, are
understood here as tropes. Thus, whenever a character’s description and
action conform to their trope, they stay within fantasy conventions and
represent it’s the genre’s traditional values. Hence, in “Troll Bridge”, pro-
gress and tradition are not only represented through the behaviour of the
two main characters Cohen and Mica, but also in how the conventional
tropes of barbarian and troll have, or have not, been subverted.

Mica can be seen to represent tradition because he is a firm believer
in the mythology of his own trope, the troll, and embodies that in accord-
ance with Nordic folklore both in terms of his physical appearance and his
attitude. According to Scandinavian mythology, trolls turn to stone when
they are exposed to sunlight (Eastman 62). Mica’s physicality then, “[his]
huge, stony chest” (Pratchett 228), adheres to this image. Additionally,
Nordic folklore states that ogre-trolls are stupid and therefore easy to trick
(Eastman 61), which also seems to be the case for Mica when Cohen uses
a simple ruse and Mica falls for it in the following passage: “The troll
blinked. Even the cold and cloudy winter skies seriously reduced the con-
ductivity of a troll’s silicon brain and it had taken it this long to realize that
the saddle was unoccupied. It blinked again, because it could suddenly feel
a knife point resting on the back of its neck” (Pratchett 227). Moreover, a
troll is an ugly, hungry being who lurks under a bridge (Eastman 62). In
the narrative, Mica tries to hold onto what he calls “bridge business” even
though it is not a profitable profession anymore, which for him seems to

be what essentially defines a troll as he states “’Beryl’s always sayin’ we

The introduction sets up
the stakes of the essay.
Firstly, the conventions
of the fantasy genre both
on the level of content
and the level of form.
Secondly, it introduces
the primary text. How-
ever, the introduction to
the primary text could be
a bit more extensive by
adding a sentence or
two on the content.

The thesis finally con-
nects all of these ele-
ments with an arguable
claim about the primary
text that has direction
and fits the scope of the
essay.

The topic sentence
introduces the argu-
ment of the para-
graph, although the
sentence is a bit con-
voluted.
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ought to move out, get something better, but I tell her, this bridge has been
in our family for generations, there’s always been a troll under Death

299

Bridge. It’s tradition’” (Pratchett 229). A troll is also supposed to possess
treasure and be malicious (Eastman 62). Mica evidently tries to have a
threatening impression as he greets Cohen and other passengers trying to
cross his bridge like this: “A grey shape vaulted over the parapet and
landed splayfooted in front of the horse. It waves a club. ‘All right,” it
growled” (Pratchett 227). Furthermore, Mica, just as conservative-minded
people are inclined to do, actively resists change by illustrating the “good-
ness” of a troll’s traditional principles measured by the antiquity of these
values (Willmoore and Carey 409). “’I was brought up a troll under a
bridge. I want young Scree to be a troll under a bridge after I’'m gone.
What’s wrong with that? You’ve got to have trolls under bridges” (Pratch-
ett 233). Mica then follows the narrative rules of his trope and therefore
can be seen as a potential embodiment of tradition.

On the other hand, Cohen might be understood as a representation of
progress, which is reflected in his unusual display of the fantasy hero. Un-
like Mica, Cohen is characterized through the deployment of a subverted
trope, namely a parody of the intertextual image of Robert E. Howard’s
Conan the Barbarian. Conan is a traditional warrior hero and is portrayed
as a creature of courage, brutality and rage. Conan’s bodily image clearly
is of prominence in his characterization (Haberkorn “Cultural Palimp-
sests”, 234). Thus, Cohen’s age is contradicting said image, because
Pratchett subverts the trope of the typical “Conan-esque” barbarian fighter
by thinking it through logically: If a warrior wins every fight, they will
eventually grow old (Haberkorn “Cultural Palimpsests”, 328). Although
Cohen does manage to trick Mica, his physical problems due to his age are
clearly illustrated in the story. “[Cohen] winced, and leaned against a tree.
‘I swear this bloody sword gets heavier every day’” (Pratchett 224). Cohen
then quite literally outgrows his own trope and is forced to adapt his think-
ing to this circumstance as well. While Conan may have little tendency to
think intelligently (Haberkorn “Cultural Palimpsests”, 234) and is not
stealthy (Bertetti 20), Cohen is forced to trick Mica in order to gain an

advantage of the situation, which implies that Cohen is smart and can be

The final sentence
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ment of the para-
graph without re-
peating it word for
word.

The paragraph as a
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sneaky when he needs to be. Additionally, Cohen turns his back on what is
expected from him by not killing Mica. Although Cohen might think like
a barbarian, he acts differently because he clearly is able to assess the
moral repercussions of his actions, which is demonstrated when he says
“’The thing is,” said Cohen when they were alone, ‘I wasn’t actually in-
tending to kill you’” (Pratchett 231) and thus drops his initial plan of kill-
ing the troll, further implying that he does not have a tendency to unrea-
sonable brutality as Conan does (Haberkorn “Cultural Palimpsests”, 234).

Although it is clear then that Cohen and Mica can be seen to represent
tradition and progress, they do not embody these concepts in a fixed man-
ner, but rather exemplify their gradual and changeable nature. According
to Willmoore and Carey, standards of practices and beliefs, over a certain
period of time, come to be seen as established into societal norms. This
heritage, however, is always subjected to conscious or unconscious change
which then again will establish new values (407-8). This means that pro-
gress initially has its roots in tradition and the fact that Cohen’s character
is built upon a trope reflects this notion as well: Cohen is based on Conan,
a traditional concept, and evolved from there into the character he is in the
story. This process of evolution is illustrated by the story as well, in which
it becomes clear Cohen used to behave like Conan. “”When I was just start-
ing out in the barbarian hero business,” said Cohen, ‘every bridge had a
troll under it. (...) I wonder what happened to ‘em all?’ — ‘You,’ said the
horse” (Pratchett 235f.). Therefore, Cohen’s entire character demonstrates
that without any convention as a basis, there could not be subversion, just
as without tradition, progress is not the one to advocate for change.

Mica on the other hand, demonstrates how some conservatists are
forced to accept progress because they would be “pushed to the edge”
(Pratchett 234) otherwise, but still try to defend their antique values. In
Mica’s case, preserving these traditional values comes at the cost of break-
ing and unwillingly subverting his own trope, as he says “’To tell you the
truth, I’m having to work three days a week down at my brother-in-law’s
lumber mill just to make ends meet” (Pratchett 232). In Pratchett’s stories
it is often the case that characters who ultimately ignore the narrative rules

and therefore the conventions they are supposed to adhere to, win the day

Unlike the previous
paragraph, this one
does not have a fin-
ish that leads back
to the topic sen-
tence, instead end-
ing somewhat ab-

ruptly.
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(Scholz 239). Although this might be true for Mica because he manages to
earn enough money by doing different work than bridge business and
therefore support his family, he is ashamed of breaking his trope and does
not view it as fitting. “’One of ‘em’s a lumber merchant down in Sour Wa-
ter (...). Call that a proper job for a troll?”” (Pratchett 232). He does not
carry the day then by breaking his narrative rules, because he does so un-
willingly, which illustrates the forceful push of progress and its tendency
to leave members of society behind that do not want to come along with
it.

In conclusion, an attentive reading of “Troll Bridge” with a focus on
how tropes are and are not subverted demonstrates how its narrative is not
only supported by its content but also by its grounded characterization in
its display of literary convention and tradition. A trope then, whether it is
subverted or not, can connect a character’s values to their inherent con-
struction and thus ground their principles outside of the narrative on an
extra-diegetic level. However, one might pose the question then, based on
the conviction that all stories are inherently built upon conventions of other
stories, if not all narratives are therefore grounded in their construction on
an extra-diegetic level already, and thus if any debate about originality in
writing is not completely redundant. This would mean that even if the nar-
rative were to employ themes, symbols or principles that would not tradi-
tionally count as a trope, it could never be seen as original since every text
consequently would be built upon the same source. Not even subversion
would be able to add anything new, since subversion is only possible if one

takes convention as a source material.

[1516 words]
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language becomes convoluted. Furthermore, the formatting can be improved by using the con-
ventions of the Literature Guide.

22



5. Final remarks

It should be apparent from the sample essays above that the three sections of the English Depart-
ment require students to complete assighments that differ in length, structure and overall method-
ology. To an extent, this reflects the different approaches to research and academic writing within
the various disciplines. Linguistics papers have separate labelled sections such as “Introduction”,
“Previous research and theoretical background”, “Methodology”, “Results”, “Conclusion”, etc,
each building on the other. The overall approach or “paradigm” may be qualitative, quantitative
or a combination of both. Literature papers avoid using headings, reflect more the overall “essay”
format, and, while quantitative approaches to studying literature are not unheard of, are primarily
“qualitative” and interpretative in their approach to the primary text. LSC essays again lack head-
ings, are fairly rigid in their structure and focus throughout in developing one side of the issue
involved, while other types of assignments in both linguistics and literature may offer more room
for discussing opposing views or possible alternative interpretations. Thus, it is a key skill for stu-
dents of English (and indeed of any subject) to be aware of the conventions, approaches and
structures that are required by particular disciplines within that broad field of inquiry and by par-
ticular assignment types.

Nevertheless, at the heart of all academic writing assignments (articles, papers, PhD theses, mon-
ographs, etc.) lie a set of universal competences. Academic writing requires writers to implement
key transferable skills such as developing a coherent argument; leading the reader into the topic;
presenting evidence for claims and illustration of ideas; explaining the relevance of examples; en-
suring clarity in development and style; and being able to structure ideas into a cohesive whole (all
while exhibiting a good command of academic English). All good writing manuals will encourage
(and help) writers to develop these competences (see the recommended reading below).

Key points to remember:

e Develop an awareness of which skills, structures and approaches are specific to the disci-
pline and/or assighment in question.

e Ifin doubt about the approach required for an academic writing task, ask your instructor.
Don’t assume that one type of assignment (e.g. an LSC essay) “fits all sizes”, and that all
the skills required there are suitable for other assignments. That is most likely not the

case.

e Nevertheless, develop an awareness and control of key transferable academic writing
skills.

e Reflect on your own strengths and weaknesses as a writer; build on the former, work on
the latter.

e Implementing academic writing skills is an ongoing process. Some skills may take longer
to master than others, and thus it is important to see the cycle of writing assighments, re-
ceiving feedback on them and improving as part of a long-term ongoing process of de-
veloping as an academic writer.

e Make use of writing manuals and/or workshops at whatever level to gain new input on
academic writing and to practice key skills.
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Students should also consult the separate writing manuals for Literature and Linguistics papers.
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